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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RL.3.1)  

I can explain what I understand about the topic being discussed. (SL.3.1) 

I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

Supporting Learning Targets Ongoing Assessment 

• I can answer questions using specific details from Thank you, Mr. Falker.  

• I can explain why I chose specific details to answer questions about the text.  

• I can determine the meaning of new vocabulary using clues in the text around a word. 

Close Read recording forms for Thank you, Mr. Falker 

Questions from the Text: Thank you, Mr. Falker 

 

Agenda Teaching Notes 

Opening 

A. Engaging the Reader (5 minutes)  

Work Time  

A. Vocabulary: Part 1 (10 minutes) 

B. Text-Dependent Questions: Looking for Evidence 

(15 minutes)  

C. Text-Dependent Questions: Writing the Answers (15 

minutes) 

D. Vocabulary: Part 2 (10 minutes, optional)  

Closing and Assessment 

A. Debrief (5 minutes) 

Homework 

A. Read the story excerpt and use context clues to 

determine the meaning of a story word. 

• Students will need materials from Lesson 1: Text Excerpts from Thank you, Mr. Falker (student copy) 

and completed Close Read recording forms for Thank you, Mr. Falker 

• Review: Think-Pair-Share, Helping Students Read Closely, and Quiz-Quiz-Trade Vocabulary strategy 

(Appendix 1). 

• For page numbering purposes, consider the dedication page as page 1. The story ends on page 35. The 

afterword is page 36. 

• In advance: Create a chart “Working with Words: Using Context Clues” (or use the one provided in 

Supporting Materials for display). 

• Quiz-Trade game was an optional part of lesson 11 in Unit 1. It must be played using accurate definitions 

of vocabulary. Students can use the index cards they create in Work Time A as cards for the game or 

there are Quiz-Quiz-Trade cards available in Supporting Materials. If these cards are to be used, 

multiple sets will need to be printed in advance (perhaps on cardstock) in order for students to have 

enough cards to play the game.  Ideally, students could each have 3-4 cards. Cut the cards out and fold 

on the middle dotted line so that for each card there is a sentence side and a definition side. Students 

will have some of the same cards. 
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 Teaching Notes (continued) 

 • The title of Unit 2 is “Building the Power of Reading.” In this lesson an anchor chart will be started 

called “Reading Superpowers.” For the purposes of this unit, a “reading superpower” is anything 

someone has or does that builds reading strength. In the closing of the lesson the anchor chart will be 

introduced and the first superpower “Love for Reading” will be placed on the anchor chart (deriving 

from the reading of Thank you, Mr. Falker). As Unit 2 plays out, additional reading superpowers will be 

added: 

- Strong Vocabulary (Lesson 4) 

- Reading Stamina (Lesson 5) 

- Reading Volume (Lesson 5) 

- Choosing ‘good fit’ Books (Lesson 6) 

- Solid Comprehension (Lesson 6) 

- Fluency (Lessons 8 and 9) 

• Students can maintain their own copy using the “My Reading Superpowers Chart” available in 

Supporting Materials. 

• A series of ‘Quick Writes’ are available in some lessons in Unit 2. Each quick write is linked to one of the 

reading superpowers. The quick write in this lesson is “How is a ‘love of reading’ a reading superpower? 

How would a love of reading make you a more proficient reader?” 
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Lesson Vocabulary Materials 

evidence, stumbled, longed, abuzz, 

elegant, brilliant, absolutely, bounded, 

cupboard 

 

Illustrations from Thank you, Mr. Falker (pre-selected by teacher, for display) 

Close Read recording form anchor chart for Thank you, Mr. Falker (from Lesson 1) 

Students’ Text Excerpts from Thank you, Mr. Falker (from Lesson 1) 

Thank you, Mr. Falker: Text-Dependent Questions (one per student) 

8.5” x 11” sheet of white paper (optional for the teacher for Work Time A) 

3” x 5” index cards (two per student for Work Time A) 

Reading Superpowers list (for teacher reference; needed again in Lessons 4-9) 

Chart paper for Reading Superpowers anchor chart (save for continued use in Unit 2) 

Lesson 2 Homework (one per student) 

Supplemental Materials 

Working With Words: Using Context Clues (optional resource for Work Time A) 

Alternate Questions from the Text (partially complete) 

Quiz-Quiz-Trade Cards (2 pages, optional for Work Time D; see teaching note above) 

My Reading Superpowers Chart (optional; for students to use to maintain their own copy of the anchor chart) 

Quick Write: Love of Reading 
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Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes) 

• Invite students to form groups of three to discuss the prompt from the lesson 1 homework: “Talk to someone at home about 

Trisha’s challenge in learning to read. What challenges might you encounter as a reader this year? How might you overcome 

them?” If time permits, invite a few students to share out with the whole group.  

• Show students several illustrations from Thank you, Mr. Falker. For each illustration, ask students to Think-Pair-

Share the important details happening in that scene: “Who do you see? What do you see? What’s an important detail you 

remember from this part of the story?” Study illustrations for 3 minutes to activate students’ prior knowledge.  

• Unpack the first two learning targets: “I can answer questions using specific details from Thank you, Mr. Falker.” and “I can 

explain why I chose specific details to answer questions about the text.” Ask students to turn and talk with a partner, 

restating this target in their own words.  

• Direct students’ attention to the Close Read recording form anchor chart for Thank you, Mr. Falker that they 

created in lesson 1. Remind students that today they will continue rereading, talking, and writing about this wonderful text 

to understand it even better. 

• Remind students that just as with That Book Woman they are using text excerpts since they do not have their own copy of 

the book. This may make it feel a little more difficult. Praise the work done in lesson 1 using the excerpts and encourage 

strong effort with today’s work. 

• Keep in mind students have only 

seen the illustrations on the initial 

reading of the text. All other reads 

have been using the text excerpts. 

Students may benefit from an 

additional full reading of the text 

again at the outset of this lesson. 

• The book Thank you, Mr. Falker 

could be made available to students 

for the remainder of Unit 2. 

• If additional copies of the book were 

available, struggling students could 

work with the text in a guided 

reading group to reinforce or 

remediate the work within the 

lessons. 
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Work Time Meeting Students’ Needs 

A. Vocabulary (10 minutes) 

• Students will now work with some text words or the words they circled during their rereading of the text excerpts for Thank 

you, Mr. Falker. They will need their copy of the Text Excerpts for Thank you, Mr. Falker from Lesson 1. 

• Gather students together to briskly review the strategy they learned for finding the meaning of unfamiliar words while 

reading Rain School and That Book Woman. Read the learning target: “I can determine the meaning of new vocabulary 

using clues in the text around a word.” Ask students to Think-Pair-Share what this learning target is and what they did with 

words in Rain School and That Book Woman. Share as a whole group.  

• Remind students that the context clues strategy helps readers determine the meaning of words or phrases by looking for 

clues in the text around the unfamiliar word, and then replacing it with other words that might have a similar meaning. 

• Tell students that Thank you, Mr. Falker is a challenging book in certain ways. There may have been many words in this 

story that were difficult for them to understand.   

• Use the Working With Words: Using Context Clues for display or write the sentence, “The grandpa held the jar of 

honey so that all the family could see, then dipped a ladle into it and drizzled honey on the cover of a small book.” on the 

board or a piece of chart paper. Circle the word ladle. Think aloud the process of using clues in the sentence: “The grandpa is 

getting honey out of the jar; you need something to scoop up the honey.” Model the process of substituting other words for 

the unfamiliar word until one makes sense, for example “spoon” and “scoop.”  

• Within the same sentence is the word drizzled. Use this word for additional practice if necessary, perhaps giving students a 

turn-and-talk opportunity for students to bridge to the upcoming independent work. 

• Distribute two 3″ x 5″ index cards to each student. Tell them that they will now choose two words from the following list 

of words: stumbled, longed, abuzz, elegant, brilliant, absolutely, flicked, bounded, cupboard or they may use words they 

circled while reading their excerpts from Thank you, Mr. Falker. Some students can be given permission to only do one 

card. 

• Give students 5 minutes of independent work time to follow the same process with the two words they chose. On one side of 

the card they are to write the whole sentence that the unfamiliar word is in, circling the unfamiliar word. On the other side of 

the card, they are to write 1-2 words that have a similar meaning as the one that is circled.  

• Students will keep the cards for use later in the lesson. 

• The focus of this work is for 

students to use context clues in 

determining the meaning of 

unknown words. See the document 

Thank you, Mr. Falker 

Vocabulary, a list of story words 

and their context in Supporting 

Materials. These lend themselves 

well to this vocabulary strategy. 

• The difficulty of the vocabulary in 

Thank You, Mr. Falker may require 

greater teacher involvement for the 

vocabulary card and Quiz-Quiz-

Trade activities. 

• As an alternative or supplement to 

the activity outlined in Work Time 

A, the document Understanding 

the Vocabulary of Thank you, 

Mr. Falker could be displayed or 

used as an anchor chart. Since there 

are 9 words, students could be given 

multiple opportunities to determine 

the meaning of the words through 

examination of the context. The 

work could proceed from whole 

group to guided practice to partner 

practice and ending with 

independent practice. 
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Work Time (continued) Meeting Students’ Needs 

B. Text-Dependent Questions: Looking for Evidence (15 minutes) 

• Remind students that they have already heard or read Thank you, Mr. Falker three times: the read-aloud for enjoyment and 

to get the flow of the story, once on their own and with groups to get the gist of it and find unfamiliar vocabulary, and then 

on their own and with groups to find and record important details and think about the story’s main message or lesson.  

• Distribute Thank you, Mr. Falker: Text Dependent Questions. Students will need their Text Excerpts from Thank 

you, Mr. Falker (from Lesson 1). Review with students the process they go through to find evidence to use to answer 

questions about the stories they’ve read in the module.  

• Review: As readers, they do these important things: 

• First, they read all the questions carefully. 

• Then, they read the entire set of text excerpts again, reading with the questions in mind. 

• When they see evidence that can be used to answer a question, they mark it on their excerpts by underlining, circling, 

or writing notes in the margin.  

• Review the word evidence with the class: “Evidence is something we use to prove an idea we have.”  

• Inform students that they are going to use this process for their text-dependent question work for Thank you, Mr. Falker. 

Remind students that for now they are not going to write out full answers to the questions. Instead, they should just read the 

excerpts with the questions in mind, looking for important details that can be used as evidence in their answers. Because 

they have printed excerpts, they can note the evidence directly on their papers by either circling or underlining. They should 

make sure to write the corresponding question number in the margin to make the next part of the lesson move more 

efficiently.  

• Circulate as students work and support students in finding evidence. 

• After about 10 minutes of independent work time, ask students to discuss with their partner group the evidence they found 

for each question. 

• There is an alternate version of the 

Questions from the Text with the 

answers partially complete. 

• Some students may need to be 

directed to the specific excerpts 

where the evidence can be found. 

Do this in a private way, offering 

them a whispered ‘hint.’ 

• ELLs benefit greatly on being able 

to see numbered steps for any 

lesson task like answering text 

dependent questions. See Lesson 3 

of Unit 1 for a list of sequential steps 

for answering questions. 
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Work Time (continued) Meeting Students’ Needs 

C. Text-Dependent Questions: Writing the Answers (15 minutes) 

• Gather students back together. If necessary, conduct a brisk review on how to write answers to questions using a full 

sentence containing evidence. At this point in the module, students should be getting adept with this process. Students can 

work in proximity to a partner, although they should work on answering the questions independently.  

• Circulate and support students with writing answers in complete sentences. As students work, identify 1-2 answers from 

students’ work to share as a model.  

• After about 12 minutes, stop students in their work. 

• If time allows, share 1-2 model answers so students can gauge the correctness of the work they just completed. 

• Students who don’t complete their 

answers can be allowed to finish 

during a different block of ELA time 

or for homework. 

• Some students may still need the 

assistance of an adult. If an 

additional adult is available during 

this time, these students could be 

pulled aside to work with assistance. 

D. Vocabulary: Part 2 (10 minutes) 

• Gather students back together. Tell them they are going to play a quick game of Quiz-Quiz-Trade. This was an optional part 

of Lesson 11 (Unit 1). Students will either use the prepared cards provided in Supporting Materials or they can use their 

index cards from Work Time A. If students’ index cards are going to be used, they must first have been checked for accuracy. 

It would be problematic for students to be sharing inaccurate word meanings with each other. 

• Review the process of this game by modeling with one student. If Quiz-Quiz-Trade was not played in Unit 1, the steps of the 

game will need to be taught rather than reviewed. To start, students find a partner and stand face to face with their cards in 

hand. Taking turns, students begin by showing their partner the sentence or phrase side of the card, with the unfamiliar 

word circled (Quiz). The partner then tries to guess the words that are on the back of the card. Partners then switch roles 

(Quiz), followed by a change of partner (Trade). 

• Allow students to play Quiz-Quiz-Trade for 6 minutes or until time is reached, making sure to leave time for the lesson 

debrief. 

• The vocabulary in Thank You, Mr. 

Falker may require greater teacher 

involvement in the vocabulary card 

and Quiz-Quiz-Trade activities.  

• Consider providing struggling 

students or ELLs with a set of the 

Quiz-Quiz-Trade cards to take home 

for additional reinforcement of 

vocabulary. 

• Quiz-Quiz-Trade is a great activity 

to do to review terms or vocabulary 

for a unit of study. It lends itself 

really well to any subject. After 

preparing card sets with terms on 

one side and definitions on the 

other, the Quiz-Quiz-Trade protocol 

can be a lively way to allow students 

to review important vocabulary. It  
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Closing and Assessment Meeting Students’ Needs 

 can also be used with story details 

(Somebody-In-Wanted-But-So) 

with the SIWBS words on one side 

and the details on the other. Quiz-

Quiz-Trade is a very versatile 

protocol. The more often a protocol 

is used, the greater the ease of its 

use is within the module lessons. 

A. Debrief: Reading Superpowers Anchor Chart (5 minutes) 

• Gather students back together. Reread this excerpt from the beginning of Thank you, Mr. Falker: 

“Trisha, the littlest girl in the family, grew up loving books. Her schoolteacher mother read to her every night. Her 

redheaded brother brought his books home from school and shared them. And whenever she visited the family farm, her 

grandfather or grandmother read to her by the stone fireplace” 

• Remind students that after struggling for years to learn to read, Mr. Falker helped Trisha learn how to read. Ask: “What does 

this tell you about Trisha’s family?” Students should be able to realize that all of Trisha’s family are readers. You can tell that 

reading is important to them and that they treasure both books and reading. 

• Reread the last page of the story, starting with, “That night, Trisha ran home…” and ending with “…she was happy, so very 

happy.” 

• Ask students if they think that Trisha ended up being a proficient reader. Push students to realize and understand that it was 

Trisha’s love of reading that gave her the power to persevere. Tell students that a love for reading was her superpower.  

• Start a Reading Superpowers anchor chart. Write “Love for Reading” as the first superpower. Tell students that they 

will be adding more reading superpowers to this anchor chart throughout Unit 2. In the meantime, they should begin to 

think about what reading superpowers they feel they possess. 

Note: Save the Reading Superpowers anchor chart for use throughout Unit 2. 

• There is an optional recording form, 

“My Reading Superpowers Chart” in 

Supporting Materials. As the 

Reading Superpowers anchor chart 

gradually gets filled in throughout 

Unit 2, students could maintain 

their own copy. There is a column in 

the chart for students to make notes 

about connections to the various 

story characters. This would be of 

great help to them in Lessons 6 and 

7, providing them with additional 

documentation to use for the Mid-

Unit 2 Assessment. 
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Homework Meeting Students’ Needs 

Using Lesson 2 Homework, practice your skills with using context clues to determine the meaning of a story word from Thank 

you, Mr. Falker. 

• Students should not need their story 

excerpts for the completion of the 

homework however it may be 

beneficial for some students to have 

a second set of excerpts that they 

can take home to reread. 
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Working with Words: Using Context Clues 

 

 

Word:  ladle 

Sentence from the text: 

 
“The grandpa held the jar of honey so that all the family could see, then dipped a 

ladle into it and drizzled honey on the cover of a small book.”  

  

Think:  
 What can you tell about the word ‘ladle’ based on the way it’s being used in the sentence? 

 What’s going on in this part of the story? 

 Are there any clues living in the illustrations? 

Replace: 
 

Try to come up with a word you know that can replace the unknown word. 
Remember that the sentence needs to make sense and the meaning of the sentence 
has to stay the same. 
 
 
I think the word ‘ladle’ might mean _____________________________ or 

________________________________. 
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Thank you, Mr. Falker Vocabulary: 

Using Context Clues (Teacher Resource only) 

 

1. stumbled (page 16): “When she tried to read, she stumbled over words...” 

2. longed (page 16): “How she longed to go back to her grandparents’ farm in Michigan.” 

3. abuzz (page 18): “…the school was all abuzz. There was a new teacher.” 

4. elegant (page 18): “He was tall and elegant. Everybody loved his striped coat and slick gray 

pants.” 

5. brilliant (page 21): “This is brilliant…absolutely brilliant. Do you know how talented you are?” 

6. absolutely (page 21): “This is brilliant…absolutely brilliant. Do you know how talented you are?” 

7. flicked (page 32): “Another day they flicked letters on a screen.” 

8. bounded (page 35): “She bounded up the front steps, threw open the front door, and ran through 

the dining room…” 

9. cupboard (page 35): “She climbed up on the cupboard and grabbed a jar of honey.” 
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Understanding the Vocabulary of Thank you, Mr. Falker 

 

Sentence from text with 

unfamiliar word/phrase 

What we think it might mean… What it actually 

means… 

 

“When she tried to read, she 

stumbled over words...” 

 

 

  
tripped over or got 
stuck 

 

“How she longed to go back to 

her grandparents’ farm in 

Michigan.” 

 

  
wished or wanted 
badly 

 

“…the school was all abuzz. 

There was a new teacher.” 

 

 

  
 
energized or excited 
 

 

“He was tall and elegant. 

Everybody loved his striped coat 

and slick gray pants.” 

 

  
 
fancy or dignified 

 

“This is brilliant…absolutely 

brilliant. Do you know how 

talented you are?” 

 

  
amazing, incredible or 
phenomenal 
 

 

“This is brilliant…absolutely 

brilliant. Do you know how 

talented you are?” 

 

  
 
totally or completely 
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Understanding the Vocabulary of Thank you, Mr. Falker 
 

Sentence from text with 

unfamiliar word/phrase 

What we think it might mean… What it actually 

means… 

 

“Another day they flicked 

letters on a screen.” 

 

 

  
 
quickly showed 

 

“She bounded up the front 

steps, threw open the front door, 

and ran through the dining 

room…” 

 

  
 
leapt or ran 

 

“She climbed up on the 

cupboard and grabbed a jar of 

honey.” 

 

  
 
kitchen counter 
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 Quiz-Quiz-Trade Cards: Thank you, Mr. Falker 

 

 

“When she tried to read, she 

stumbled over words...” 

 

 
 

tripped over or got stuck 

 

“How she longed to go back to 

her grandparents’ farm in 

Michigan.” 

 

 
 

wished or wanted badly 

 

“…the school was all abuzz. 

There was a new teacher.” 

 

 
 

energized or excited 
 

 

“He was tall and elegant. 

Everybody loved his striped coat 

and slick gray pants.” 

 
 

fancy or dignified 
 

 

“This is brilliant…absolutely 

brilliant. Do you know how 

talented you are?” 

 

 
 
 

amazing, incredible or 
phenomenal 
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Quiz-Quiz-Trade Cards: Thank you, Mr. Falker 

 

 

“This is brilliant…absolutely 

brilliant. Do you know how 

talented you are?” 

 

 
 
 

totally or completely 

 

“Another day they flicked letters 

on a screen.” 

 

 

 
 
 

quickly showed 

 

“She bounded up the front 

steps, threw open the front door, 

and ran through the dining 

room…” 

 
 
 

leapt or ran 
 

 

“She climbed up on the 

cupboard and grabbed a jar of 

honey.” 

 

 
  
 

kitchen counter 
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Questions from the Text: Thank You, Mr. Falker 
 

Name: 

Date: 

 

1. How did Trisha feel about books when she was a very young girl? Use details from  

    the text to support your answer. 

______________________________________________ 

______________________________________________ 

______________________________________________ 

______________________________________________ 
 

 

2. At the end of the story, how did Trisha feel about reading? Use details from the text  

    to support your answer. 

______________________________________________ 

______________________________________________ 

______________________________________________ 

______________________________________________ 
 

 

3. What obstacles did Trisha face in her journey learning to read? Use details from the  

     text to support your answer.  

 

______________________________________________ 

______________________________________________ 

______________________________________________ 

______________________________________________ 
 

 

obstacle – something that gets in the way; a barrier 
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4. Read this excerpt from the story: 

1 Then, one day, Mr. Falker asked her to stay after school and help wash the  

2     blackboards. He put on music and brought out little sandwiches as they worked 

3     and talked. 

4 All at once he said. “Let’s play a game! I’ll shout out letters. You write them on  

5     the board with the wet sponge as quickly as you can.” 

6 “A,” he shouted. She wiped a watery A. 

7 “Eight,” he shouted. She made a watery 8. 

8 “Fourteen…Three…D…M…Q,” he shouted out. He shouted out many, many  

9     letters and numbers. Then he walked up behind her, and together they looked at  

       the board. 

10 It was a watery mess. Trisha knew at once that none of her letters looked like  

11    they should. 

 

Why do you think Mr. Falker asked Trisha to play the game? Use details from the  

text to support your answer. 

        ___________________________________________ 

        ___________________________________________ 

        ___________________________________________ 

        ___________________________________________ 

        ___________________________________________ 
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Alternate Questions from the Text: Thank you, Mr. Falker 

 

Name: 

Date: 

 

1. How did Trisha feel about books when she was a very young girl? Use details from 
the text to support your answer. 

 

When Trisha was a very young girl _________________________ 

_________________________________________________. 

In the text it said, “____________________________________ 

_________________________________________________” 

 

2. At the end of the story, how did Trisha feel about reading? Use details from the text 
to support your answer. 

 

At the end of the story, Trisha ____________________________ 

_________________________________________________. 

In the text it said, “____________________________________ 

_________________________________________________” 
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3. What obstacles did Trisha face in her journey learning to read? Use details from the 
text to support your answer.  

 

obstacle – something that gets in the way; a barrier 

 

 

One obstacle that Trisha faced in learning to read was ____________ 

_________________________________________________. 

Another obstacle was __________________________________ 

_________________________________________________. 

 

 

4. Read this excerpt from the story: 

1 Then, one day, Mr. Falker asked her to stay after school and help wash the  

2     blackboards. He put on music and brought out little sandwiches as they worked 

3     and talked. 

4 All at once he said. “Let’s play a game! I’ll shout out letters. You write them on  

5     the board with the wet sponge as quickly as you can.” 

6 “A,” he shouted. She wiped a watery A. 

7 “Eight,” he shouted. She made a watery 8. 

8 “Fourteen…Three…D…M…Q,” he shouted out. He shouted out many, many  

9     letters and numbers. Then he walked up behind her, and together they looked at  

       the board. 

10 It was a watery mess. Trisha knew at once that none of her letters looked like  

11    they should. 
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Why do you think Mr. Falker asked Trisha to play a game? Use details from the text 
to support your answer 

 

Mr. Falker asked Trisha to play a game because he wants to see if ____ 

_________________________________________________ 

He discovers ________________________________________ 

_________________________________________________. 
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Reading Superpowers 

(for teacher reference) 

 

 

Unit 2 is titled “Building the Power of Reading.” The texts used in this unit are meant to 
help students realize that many things contribute to having the power of reading or the 
ability to be a proficient reader.  
 
The Reading Superpowers anchor chart is started in this lesson and will be added onto 
in the lessons referenced below. Additional superpowers may be added but these 7 are 
addressed directly in the lessons noted.  
 

5. Love for Reading (Lesson 2) 

6. Strong Vocabulary (Lesson 4) 

7. Reading Stamina (Lesson 5) 

8. Reading Volume (Lesson 5) 

9. Choosing ‘good fit’ Books (Lesson 6) 

10. Solid Comprehension (Lesson 6) 

11. Fluency (Lesson 8 and 9)  

 

Caution: If additional superpowers are added, keep them broad like those listed above. Something 

like “Making Predictions” falls within ‘Solid Comprehension.” 
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My Reading Superpowers Chart 
 

Reading Superpower Connection to Story/Character 
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Lesson 2 Homework 

Working with Context Clues 

Name: 

Date: 

 

 

Background: When Trisha was in fifth grade, a new teacher, Mr. Falker, was kind and helpful to 

her. In this excerpt Mr. Falker is speaking to Trisha after he realizes she can’t read. 

Excerpt from the text: 
 

“But, little one, don’t you understand, you don’t see letters or numbers the way other 

people do. And you’ve gotten through school all this time, and fooled many, many 

good teachers!” He smiled at her. “That took cunning, and smartness, and such, 

such bravery.”   

Word:  cunning 

Think:  
What can you tell about the word ‘cunning’ based on the way it’s being used in the sentence? 

What’s going on in this part of the story? 

Replace: 
Try to come up with a word you know that can replace the unknown word. Remember 
that the sentence needs to make sense and the meaning of the sentence has to stay the 
same. 
 
I think the word ‘cunning’ might mean _____________________________ or 

______________________________. 

I think this because _____________________________________________ 

___________________________________________________________ 
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Quick Write: Love of Reading 
 

Name: 

Date: 

 

 

 

 

 

 

How is a ‘love of reading’ a reading superpower? How does a love of reading make you 

a more proficient reader? 
 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

reading superpower – something a person has or does that makes them a strong reader 


